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International inequalities yesterday, today and tomorrow

Although a certain degree of internal inequality among social groups within the same
territory, country, empire, etc. has existed almost everywhere in history, the
phenomenon of international inequality is relatively recent and, at the same time, it
has been established with unusual speed and breadth. While the authoritative
economics historian Paul Bairoch reported in his texts that the income and wealth
imbalances among the great international social groups were still reduced around the
year 1700 (with approximate ratios of 3 to 1), the UN in the same years published
studies that show the growth of global inequality between the richest 20% and the
poorest 20% on the planet (again 3 to 1in the early 1800s, to become 72 to 1 in the
late 1900s).

This growth in international inequality was further increased by both, the long-term
effects of colonialism in Latin America, and the political-economic colonialism in Africa
and Asia in the late 1800s and early 1900s, added to the economic neo-colonialism of
the second half of 1900 (which extracted wealth from the periphery of the world
without taking it militarily, using for example the management of external debt).

For a long time, these analyses have remained the heritage of Third World circles
and of intellectuals from those geographical areas. However, the ideas of equity and
equality seem to be innate in human beings, as confirmed by researches which
shows that even very young children are aware of inequality.

Moreover, since the late 1900s and throughout 2000s, the emergence of
international movements, the global economic crisis and the great success of the
book Capital in the 21st Century by Thomas Piketty, have increased the interest of
the global community in relation to this subject that for decades had continued to

exist without receiving attention.

Today, more and more people know that a very limited number of billionaire groups
have as much wealth as the poorest half of humanity. They know that economic
inequality translates into great disparities in life expectancy and that hunger,
obtaining a decent job, the possibility of having to migrate, being ruined by an
environmental disaster, dying of preventable diseases, etc. it is proportional to the

degree of inequality between communities and countries. This problem not only splits
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the world into privileged areas and areas with suffering, but also creates great social
tensions: economic inequality tends to produce social anger in the groups with the
greatest difficulties and at the same time, generates strong anxieties regarding
security in the most favoured groups. In both cases, these are attitudes that evolve

into potential violent behaviours that can be initiated by the smallest trigger.

Although awareness of these issues is greater than that of several decades ago, the
problem of international inequality is not really present in the debates and, in recent
times, it has been partially overshadowed by the idea that economic international
dynamics would have spontaneously put an end to the difficulties that arose. The
strong and undoubted growth of Chinese wealth, together with the growth of
sectors from other large southern countries (India, Brazil, South Africa, etc), has
caused the need for several years to produce a reversal of the trend with respect to
the inequality. But part of these phenomena seems to be exposed to unpredictable
contingencies in a world where half of the human population continues to earn less
than $ 165 a month.

Even if in some European societies there are no people in these conditions and the
common perception of the students in the schools of our continent is that most of
the world lives as European citizens do, the real situation is very different. The
enormous amount of population who are living in the countryside or the slums of the
southern hemisphere still suffer today from a very strong inequality compared to

those who live in the urban centres of the north of the planet.

According to all of this, it is important to study these fundamental dynamics to
understand the overall planetary situation, analysing their historical, geographic,
economic, environmental, political and cultural implications, making hypotheses on
their possible solutions and trying to implement them is a task that even today too
few subjects have assumed. Schools can play a fundamental role in ensuring that this
issue receives the importance it deserves and that future citizens have the tools to
design and live in a world that should be more sustainable, fairer, cohesive and
coherent with the objective. (SDG) 10 of the UN 2030 Agenda: "Reducing inequalities

within and between countries.”
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Why should we address international inequalities at school?

International inequalities are a sum of economic inequalities (income and wealth) and
the social inequalities that derive from them (access to education, access to health,
general welfare, etc). Unlike inequalities within the same context, these ones measure
differences that exist between countries of the world. This means that random
aspects, such as being born in an African country instead of a North American
country, deeply mark the lives of miles of millions of people, even more than in the
past, when the possibility of being born in one or another context marked minor

differences such as belonging to a peasant class or to a higher elite class.

The answers to the question "why should we address international inequalities at
school?" can be multiple. Accordingly, several guidelines have been marked for this
project with the aim of summarizing the social and educational meaning to address

the problem in schools. Four possible answers to this question can be given:

1. International inequalities are the key to understand other global phenomena of
great importance: intercontinental migrations, the variable impact of climate
change on world areas, the geography of hunger, etc. related to various subjects

in the school environment

2. International inequalities are so wide and have such a tendency to increase
(especially if we compare the richest minorities and the poorest majorities on the
planet) that their effects have created and will create great tensions in many

areas of the world that we must anticipate and try to avoid.

3. Although international inequalities are mainly measured in economic terms, they
are a highly interdisciplinary topic and not only their historical causes should be
analysed but also their social, environmental, economic, political and cultural

consequences.

4. Knowledge of the causes, nature and effects of international inequalities is the
first step towards a cultural change that will finally put the problem in the
awareness of the international community, with the school being a central place
for the creation of this new mentality.
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General pedagogical objectives of this teaching unit

1. Explaining what global inequality is and identifying some current trends between

and within countries.
2. Explaining the function of the Human Development Index (HDI).

3. Knowing that the ideas of equity and equality seem to be innate in human

beings.
4. Naming some examples of movements that aim to create less unequal societies.
5. Giving arguments for and against inequality in societies.
6. Explaining what a quality of life indicator measures.

7. Giving examples of how past and current international relations impact global

inequality.

8. Knowing that many people cannot go to school and be able to explain the role

of education in addressing social and economic inequality.

9. Explaining the repercussions of inequalities on health and the benefits of good

medical care.
10. Knowing that some countries can pay better health systems than others.
1. Identifying the difference between absolute poverty and relative poverty.

12. Giving some examples of the connections between global inequality and

environmental problems.
13. Describing the importance of the SDGs, specifically Goal 10.
14. Describing some actions to reduce global inequality and its impact.

15. Understanding that the actions you can take as an individual are important as

part of making a global difference.

16. Identifying small specific, as well as collective, actions that can be taken to

reduce international inequalities.
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Phase 1: ORIGIN AND DEFINITION

ACTIVITY 1 DURATION

ONE STEP FORWARD 50°

MAIN IDEAS

(1) Explaining what global inequality is and identifying some current trends

between and within countries.

(3) Knowing that the ideas of equity and equality seem to be innate in

human beings.

(8) Knowing that many people cannot go to school and be able to explain

the role of education in addressing social and economic inequality.

MATERIAL FOR THE ACTIVITY

Room or space large enough to walk in a straight line.

Cards with the roles of each character (Annex I).

List of questions (Annex II).

LEARNING OBJECTIVES

Promoting empathy towards those groups that suffer the consequences of
social and economic inequalities.
e Knowing the impact of inequality of opportunities in society and the

consequences suffered by those who are part of it.

Discussing aspects such as social and educational differences as the basis for

discrimination and poverty.
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WORK OF TEACHERS AND STUDENTS

1. Before starting the activity, it is important that the space is empty in order to carry
it out. Students would need to move freely so chairs, tables and other elements must

be removed.

2. Distributed randomly around the space, the teacher gives to each student one of
the cards with the identity of a character from the Annex | (these are just examples
of identities, but they can be modified according to the teacher’s wishes or the aim
given to the activity). It is essential that students keep their roles for themselves and

do not to show them to anyone else.

3. The teacher will explain students that now they have to build the identity and
story of their character, on which shoes they should be along the rest of the activity.
To do this, participants should sit down and be quite. There should be a calm and
relax atmosphere (some low music can help with this). Then, the teacher will ask
students different questions that they should internally ask themselves to complete
their characters. It is important to leave some time between each question to give
students time to reflect. These questions could be:

e What is your name (of your character)?

¢ How was your childhood like?

¢ What sort of house did you live in?

e What kind of games did you play?

e How was your family?

e What sort of work did your parents do?

e And now, how is your everyday life like? What do you do in the morning, in

the afternoon, in the evening?

e How is the relation with your family now?

¢ Where do you socialise? Do you have many friends?

¢ What sort of lifestyle do you have?

¢ Where do you live?

¢ How much money do you earn each month?

e What do you do in your leisure time? What you do in your holidays?

¢ What are your hobbies? What excites you? What are you afraid of?

v . V. . V. . VL . v \ V.
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5. Once all the students are aware about the personality of their character, they are
asked to remain absolutely silent and to do a line in the furthest wall or side of the

working room or space. They must put their back against the wall and look forward.

6. The teacher explains them the instructions of the dynamic: “Now | will read
different statements and questions that you would need to answer as your
characters. Every time that you can answer “yes” to the statement (it means, your
character could affirm that or answer yes to the question), you should take a step
forward. Otherwise, if the answer is “no” (or your character could not affirm that),
you should stay where you are and not move. From now on, you are not allowed to

speak until the questions end”.

7. The teacher reads out each of the situations propose one at a time (Annex ll). It is
essential to make a pause for a while between each statement to allow students to
decide if they should step forward and to look around to take notice the positions of

the others.

8. Once all the questions and statements have been read, the teacher tells students
to take a lot in silent to the room and see their final position and the one of the

others.

9. Without moving from their positions, a debriefing of the activity is done. On this
stage, students will be able to speak again and openly share they opinion. It is
important that the teacher moves around the space or is located in a central position
where all can see him/her. The questions should start with an empiric approach (what

has happened along the dynamic?), explore students’ feelings and reflections, and
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end with a link to the reality and knowledge aimed to be transferred through the

activity. On this stage, the roles are still secret. Here you can find some sample

questions for this debriefing:

¢ How are you? How do you feel?

e What can you see? What has happened?

e How did people feel stepping forward or not during the activity?

e For those who stepped forward often, how was the activity? At what point did
you begin to notice that others were not moving as fast as you? Did you look
backwards at any time?

e For those on the back, how did you feel along the activity? Why?

e Do you think that you move (or not) because of the role given to you or because
of the way you build your character? Is the lack of movement based on the
personal decisions of your character or external issues to him/her?

¢ Did anyone feel that there were moments when their basic human rights were
ignored? When? How?

e Can people guess each other’'s roles? How easy or difficult was to play the
different roles? How did you imagine what the person you were playing was like?

e Does the exercise mirror society in some way? How?

e Which human rights are at stake for each of the roles? Can you see these
inequalities in your neighbourhood, city, country or at international level?

e Do you know real people or groups on the situations seen during the activity?

e What first steps could be taken to address the inequalities in society and reduce

them? How should do them? How could you contribute too?

10. To end the activity (or on the middle of the debriefing), the teacher can invite
students to reveal their roles but just if they want and feel comfortable with that.
Despite of this, the intimacy of each student must be respected during the
exercise and his/her right to not reveal its role. The activity must be closed with a
reflection about the importance of equal opportunities for people’s development
and how important it is to safeguard human rights. It could be a good moment to
explore and talk about migrations and check if these rights are respected in both,
sending and hosting countries. The reflection can be also guided towards any of
the Sustainable Development Goals (SDGs) and to explore it. If students seem to
feel emotionally affected by the activity, it is important to end with a short game,

energizer or action to put them out of their characters and make them feel better.
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You are a young person with disability who
cannot walk and uses a wheelchair

You are a Young Muslim girls who lives with
her parents who are very devotees

You are an unemployed and single mother

You are a homeless person of 27 years old

You are a soldier in the army doing the

compulsory military service

You are the daughter of a bank director and

you study economics on the university

You are a gypsy girl of 17 years old who never
finished the primary school

You are a middle age prostitute living in India
with AIDS

You are an unemployed primary school teacher
living in a foreign country which language you
do not speak

You are a 24 year-old engineer who have run

way from Afghanistan as refugee

You are an illegal migrant coming from a poor
region in the North of Africa

You are a retired worker of a shoe factory.

You are the son of a Chinese migrant who owns
a successful fast food restaurant

You are the daughter of the US.A. ambassador

living in the embassy on a foreign country

You are the owner of an export and import

famous company

You are the president of a youth association
that belongs to the political party that governs
your country

You are the couple of an artist addicted to
heroin

You are a lesbian of 22 years old.

You are a successful African sport woman

despite not having completed the primary school

You are the 19 year-old son of a farmer living

in a rural area in the mountains

You are a woman working as soldier in a foreign

army

You are a 45-year old man suffering home
violence from his couple
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e You have never encountered any serious financial difficulty.

e You have decent housing with a telephone and television.

e You feel your language, religion and culture are respected where you live.

¢ You feel that your opinion on social and political issues matters and is listened.
e Other people consult you about different issues.

e You are not afraid of being stopped by the police.

¢ You know where to go for advice and help if you need it.

¢ You have never felt discriminated because of your origin.

¢ You have adequate social and medical protection for your needs.

¢ You can go away on holiday once a year.

¢ You can invite friends for dinner at home.

¢ You have an interesting life and you are positive about your future.

¢ You feel you can study and follow the profession of your choice.

¢ You are not afraid of being harassed or attacked in the streets, or in the media.
e You can vote in national and local elections.

¢ You can celebrate the important religious festivals with your relatives and friends.
¢ You can study whatever you want.

e You can go to the cinema or the theatre at least once a week.

e You are not afraid for the future of your children.

¢ You can buy new clothes at least once every three months.

e You can fall in love or get married with the person of your choice.

¢ You feel that your competence is appreciated and respected where you live.

e You are not afraid of the consequences of climate change.

e You are free to use any site on the Internet without fear of censorship.

Adapted from “Compass — Manual for human rights education with young people. Council of Europe”.
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Phase 1: ORIGIN AND DEFINITION

ACTIVITY 2 DURATION

THE SUN 30°

MAIN IDEAS

e (1) Explaining what global inequality is and identifying some current trends
between and within countries.
¢ (2) Explaining the function of the HDI Human Development Index.

e (6) Explaining what a quality of life indicator measures.

MATERIAL FOR THE ACTIVITY

e A paper circle (yellow if possible) with the phrase or term to define in its
centre.
¢ Yellow post-it (sticky papers) (at least 3 for each student).

e Marker pens for students to write (to make easier to read what is written

from the distance).

LEARNING OBJECTIVES

Understanding the different perceptions of the term "Development” on a

social and personal level.

Sharing the opinions of the participants about what development is and how
it connects with their realities or personal experiences.
e Carrying out a process of joint thought that allows constructing definitions in

a cooperative manner.

Exploring the global relationship between countries and their contributions or

responsibilities for both their development and that of the planet.

Set the space for discussions that could deal with the impact of global

inequalities on people’s health, education and economy.
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1. Before starting the exercise, the teacher will put on the floor the paper circle that
simulates a sun and that must be previously prepared. The word "Development”
should appear inside. Since the figure created will be discussed at the end of the
activity, it is important that the circle is in a place that is fully visible throughout the
exercise by all the students (either on the floor or on a wall if you want to leave it
fixed and as a visual support for a second activity). It is important that students see
each other, so the best option is to put the sun on the floor and sit around it in a

circle.

2. It is explained to the students that they must individually think of what
“Development” means when we speak of a country or society. To facilitate this
reflection, they can be guided by advising them to think about what do they think is
a developed country and its differences with one that is not (What does one have
that the other does not have or vice versa?). In silent, each student must think about
the three most important aspects that they think a developed country should have,

and write them on the adhesive papers (one idea per paper and in a concise way).

3. After completing the previous step, students will be
asked to voluntarily and individually get up and paste

their papers like rays of the sun (taking turns and one by

one to prevent that two people stick papers _h
simultaneously). Before putting each piece of paper, it is 4 iz
important that it is read aloud by the person who wrote it
(or the teacher if time must be saved). Each new concept
or idea that appears will be a new ray of the sun. '
According to this, the concepts that are repeated or are 5 B
similar must join the previously mentioned forming a v
longer ray (the more people coincide in the same

concept, the longer the ray will be).

4. Once all the students have put their papers and the development sun is obtained,
the composition must be analysed by the group. For this analysis, the teacher
leading the activity can use questions such as:

¢ What do you think about the exercise?

¢ What was the easiest thing? And the most difficult?

Pag. 14
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e What catches your attention about the final result?

e What are the three longest rays? What does these mean?

e What about the shortests? Are they important?

¢ What do all the rays have in common?

e According to the result obtained, and taking into account the longest rays, what

definition of the term “development” could we elaborate ?, etc.

It is important during this reflection to analyse not only the longest rays, but also to
emphasize the importance of the shorter ones. Normally, almost all rays regardless
of their length have to do with basic human rights for people and societies. For this
final part, it is also convenient to have some official definition or description of what
the Human Development Index (HDI) is and compare it with the sun to check if it
coincides or highlights the three basic pillars of it: health, education and wealth.
Below are some texts or web pages that can be consulted for the preparation of
this part of the activity:

¢ United Nations Development programme:
http://hdr.undp.org/en/content/human-development-index-hdi

e European University Institute:
https://www.eui.eu/Research/Library/ResearchGuides/Economics/Statistics/DataP
ortal/HDR

e Unicef (Namibia):
https://www.unicef.org/namibia/overview_13590.htm
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Phase 1: ORIGIN AND DEFINITION

ACTIVITY 3 DURATION

MAPPING THE WORLD 50°

MAIN IDEAS

e (4) Naming some examples of movements that aim to create less unequal
societies.

e (7) Giving examples of how past and current international relations impact global
inequality.

e (M) Identifying the difference between absolute poverty and relative poverty.

MATERIAL FOR THE ACTIVITY

e Papers with the names of the regions to work (Europe, Africa, America (North and
South), Asia, Oceania and Antarctica). To perform the activity, America must be
divided into North and South America (Mexico would be on the South part). It
should be clarified that Russia would be included in Europe.

¢ One chair for each student.

e Additional material for the activity: World maps adapted to the subject in which
you want to influence (population, wealth, emissions, etc.) and available on the
website www.worldmapper.org.

LEARNING OBJECTIVES

¢ Understanding the links between the global economy, world development and
the inequalities that this may produce between countries.

e Learning more about the distribution of the world population and the wealth
among it.

e Assessing the level of knowledge of students in basic concepts of demography
and global economy.

e Promoting the debate on the economic inequalities existing between the
different continents and their origins or consequences.
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1. To carry out this activity, it is advisable to have an open space distribute its
materials. The papers with the regions are placed on the floor as they appear
geographically on a world map (their silhouette can also be described with chalk or

a string).

2. The group of students gathers around the world map sitting in chairs (one per
student) and it is explained to them that they must imagine that they represent the
100% of the world population. They are asked to agree in a cooperative way (or in
small groups) how the would population is dributed:

“Imagine that all of you, represent the world population. If you would need to divide
you (the world population) according to the reality, how many of you would be on

each region?”

If the teacher works with a group of 10 people for example, each student will

represent 10% of the world population.

3. After completing this process, the distribution agreed by the group is written on

a board or visible place and the teacher tells students to put themselves other the

regions as agreed (e.g. if students think that half of the world lives in Asia and they

are 10 people, 5 will stand on the paper “Asia”). Once all the students have a place,

the teacher will give the real population data by region (see Annex I) and write

them together with those agreed by the group to allow comparison. Afterwards, the

students must rearrange their positions according to the distribution of the real

world population. In this part it is recommended to make the students aware of their

real knowledge (or ignorance) of the world population and its distribution. Some

sample questions for this could be:

e Was it an easy activity? Why?

e The population of which region has been more difficult to decide as a group?

¢ What have been the main doubts? Have you guessed right the real distribution
of the population?

e Which region or detail has surprised you the most? Why? etc.

After the above reflection, the teacher tells students to go back out of the papers

but reminds them that everyone should remember in which continent he/she was

placed as this will be important for the next part of the activity.

Pag. 17
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4. Once all the students are again around the world map, they are asked to think
about how world wealth is distributed according to the absolute Gross Domestic
Product (GDP) (the teacher in charge of the activity should explain here the meaning
of this unit of measurement and how it is obtained if this topic has not been
addressed previously in the classroom). To complete the task, students are informed
that this time they must distribute chairs over the map (one per student) and each
region using them as units of measurement (e.g. if there are 10 students and 10
chairs, each chair will equal 10% of total GDP world). The placement of the chairs
should be agreed in a cooperative way by the group. Concluded this work, the
position of the chairs by regions will be written on a blackboard or visible place.
Once this is done, the teacher will give the actual data on the distribution of total
world GDP by continent (see Annex Il) and write them down with those proposed by

the group for comparison. Once this is done, a brief is made:

e What is the richest region? And the poorest?

¢ What have been the main doubts?

e Have you guessed right the real distribution of wealth?

e Which region has surprised you the most for its wealth? Why? etc.

e Where do these differences come from?

5. Once the step 4 is completed and with the chairs still in their position according
to the wealth of each region, the students are asked to return to the region they
were set at the end of step 3 and sit down on the available chairs. The result of the
process will show that there are regions with many chairs and few people, while in
others there are many people and few chairs to sit down. With the 